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Managing Disruptive Class Room Behavior in Elementary School
Most of the elementary schools today are characterized by disruptive students, as they are the earliest stage of compulsory education. Disruptive behaviors refer to any actions by the students that interfere with the normal learning process or other people’s needs in the school environment. These disruptive behaviors are common in almost every classroom and come in all colors and shades-acting behaviors like hyperactivity, attention deficits, defiance, low motivation, aggressive behaviors and non-compliance. Such disruptive behaviors are a major challenge to the teachers and staff members. At the same time, the methods and theories provided in most textbooks lack efficient help and assistance in dealing with such behaviors. One of the best ways of managing disruptive students is the therapeutic or psycho-educational approach. Teachers have to be equipped with several options while dealing with disruptive behaviors in elementary schools. The more the theories on psycho-education the more teachers and staff members understand and try to apply them, the broader their understanding of the role before them of defusing and escalating the students in order to manage the disruptive classroom behaviors succesfully (Kottler & Kottler 2000).
Psychological theory or psycho-education approach teaches both students and teachers about emotional and behavioral difficulties. Such an approach is aimed at equipping teachers with the relevant knowledge required in helping behavioral disorders and emotionally troubled students to gain behavioral and emotional self-control. The approach considers the fact that for any behavioral management to be effective, it must be in a position to respond to multifaceted and complex dimensions of the disruptive students. The teachers have to be concerned by the observable behavior and students feelings through which they will be better placed to recognize the important role of emotions in the student’s behaviors and ability to learn. A therapeutic relationship between the students and the teachers together with some understanding and care improves the social behavior of students. Such a relationship will help the young minds develop emotional and social skills that will help them cope well with events that are stressful, deal with problems in ways that are socially accepted and assume better behavioral choices (Metcalf 2000). 
The therapeutic changes that come after psycho-education will enable the students learn to understand the role played by his or her emotions when faced with difficulties in school. These changes make the students responsible for their own behaviors in school leading to behavioral changes that will be long-term. The approach is an insight oriented and therapeutic helping the teachers and members of staff to reflect on what the students say or do  and at the same time preventing the same teachers from dictating the actions of the students or give advice that are unsolicited ( Darch  & Kame’enui 2003). The students will be put in a position where they have a deeper understanding level of their behaviors triggered by their feelings. 
A teacher equipped with psycho-educational skills will help their student’s debate, identify and replace self-defeating and irrational thoughts and beliefs that result to negative behaviors and troubling feelings. It is important for the teachers to apply skills and techniques that reveal the existing discrepancies between the student’s behavior and educational goals. The staff members and teachers have to create time to discuss what the students feel. By doing so, the students will develop insights in understanding their deep feelings, appreciating their denied weaknesses and being vigilant when it comes to specific behaviors. 
The teachers should not blame the students for their behaviors and feelings but should focus on helping them overcome the self-defeating and negative beliefs and thoughts to achieve improved relationships and classroom behaviors that are positive (Canter 2005). The students are experts when it comes to their own behaviors thus the teachers should base on this expertise in enhancing the student’s ability to cope with troublesome events effectively and make better decisions. The current coping resources and strengths of the students have to be refined, analyzed then later reinforced to have the students become the main contributors of their own improvement.  The students in elementary schools should be taught strengthening and coping strategies like effective feelings, cognitive thoughts and behavioral aspects (Canter 2005). The student’s guidance and perspectives techniques should also be incorporated from disciplines like social work, counseling and psychology. 
Disruptive classroom behaviors have been on the increase in almost all elementary schools calling for the need of effective measures to manage them. The responsibility of managing such behaviors should not be left solely to the classroom teachers but considered as a shared role involving the administrators, students and parents. All the involved parties should be vast with the set of strategies that have been proven in order to effectively deal with and manage the disruptive behaviors being witnessed in classrooms. Many theories and approaches can be applied in this situation one of them being the reality therapy. The approach is effective as the students are given the major responsibility of managing their own issues. The students are held responsible for their actions and behaviors by being accountable and are expected to have full control of their behaviors and give no excuses. 
The hypothesis of the research study is that if you give students praise for positive behavior and reward them for that behavior they will focus more on the positive behavior.  The studies main focus is in the classroom, but can also be used in any scenario or setting.  The research has been shown that if negative behavior is ignored by the teacher but is acknowledge by the students in the class the behavior will continue. In contrary if students and teachers both ignore the behavior the behavior is more prone to stop.  We are talking about elementary school age children here, so everything is funny to them even bad behavior.  When other students see that students are getting attention from the bad behavior of the students, they start to feel that “Hey the teacher, or class really notices this person, so I’ll give it a try”.  Actions like these can lead to a chaotic classroom where the teacher has totally lost control.
This is the point where the teacher is stressed and is looking for any options, which will help them gain back control of the class.  This study will be using a process known as Operant Conditioning.  This was made famous by B.F. Skinner.  Operant Conditioning is learning in which behaviors are altered by the consequences that follow them.  An example would be your dog “sits” and you give him a treat, he will be more likely to repeat the behavior.  I will focus on the positive reinforcement phase for this study.
The study consists of a praise note that is awarded to students for positive behavior that is exhibited.  The name of the praise note is the ABC Ticket.  The A stands for Act Kind, the B stands for Being Responsible, and the C stands for Coming Prepared.  These are the criteria for receiving an ABC ticket.  Tickets are given to teachers by the administrators on a weekly basis.  They are to replenish their tickets when they start to run low.  The ABC tickets are given to each class in the school.  The teacher’s job is to catch a student doing one of the three behaviors noted in the ABC and then the teacher will give the student a ticket they are to put their name on and turn in at the end of the class period.  There is no limit to how many tickets you are to give out but you are only to give the tickets out only for the positive behavior that was exhibited.  One critical element of the ABC ticket game is to tell the student what he or she did to receive the ticket immediately after they receive the ticket. The reason for this is that it makes a cognitive connection to the student and the reward for the behavior.  Once students have turned in their ticket for the day to the teacher, the teacher takes the tickets they have given out and turn them into the office where they are sorted by grade level and placed in different jar in the office.  At the end of the day the principal goes in the jar and calls out 5 names from each grade.  Students that have more tickets in the jar are more likely to have their name pulled.  Once the students name is called they come down from their class where they receive a reward, age appropriate from the principal. This is a daily process.  The instrument used to check the success of the ABC ticket game is the number of write ups that are turned in to the office a week.
The results were given after a month of the study.  A major turnaround of write ups from pre ABC tickets to now was shown.  Before the study was implemented there was an average of 55 write ups a week on students in the school.  Since the study has begun there were only 25 write ups for the whole month.  Teachers have stated that the children are now starting to really dig in and acknowledge that they can control their behavior.  Teachers have also stated that the students are challenging each other to see who can get more tickets.  Students have said that they enjoy acting well now because it is rewarding and they love to hear their name called on the intercom.  This makes them feel like a superstar.  They also said that this is the easiest task they have done to get rewarded.  They are excited and the teachers are relieved that teaching and learning are now back in the class without the many disruptions that was there before.
In conclusion my hypothesis was proven which shows that students who are rewarded for positive behavior are more likely to repeat that same behavior in hopes of receiving some type of reward or acknowledgement. Hopefully the behaviors that the students exhibit that are positive will become contagious to other students and become a habit
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